
Learning objectives are statements of desired student 
performance. They state characteristics of intended 
student knowledge, skill, and behaviour at the end of 
a period of instruction. Ideally, learning objectives are 
written in a way that students’ performance can be 
measured or observed.* Statements describing student 
performance can be used at multiple levels, from a 
broad institutional level to a specific course topic.

Course Objectives
Course objectives state what learners should be able to 
do, know, and value at the end of your course.  One 
framework for articulating course objectives is Fink’s 
(2013) “Categories of Significant Learning.” This 
framework offers six categories of significant learning 
that can be addressed when developing course objec-
tives.
• Foundational Knowledge
• Application
• Integration
• Human Dimension
• Caring
• Learning How to Learn

Examples of course objectives, based on “Categories 
of Significant Learning”
• Understand and remember key concepts, terms, 

relationships, and so on (Foundational).
• Know how to use the content (Application).
• Be able to relate this subject to other subjects (In-

tegration).
• Understand the personal and social implications of 

knowing about this subject (Human Dimension).
• Care about the subject and about learning more 

on the subject (Caring).
• Know how to keep learning about this subject 

after the course is over (Learning How To Learn).

Verbs for Course Objectives
Foundational 
Knowledge

Identify, Remember

Application Analyze, Assess, Calculate, Create, 
Critique, Do, Judge, Manage, Solve, 
Use

Writing Learning Objectives
Verbs for Course Objectives
Human 
Connection

Come to see themselves as, Decide 
to become, Interact with others, 
Understand others in terms of

Caring Be more interested in, Get excited 
about, Value

Learning 
How To 
Learn

Construct knowledge about, Create 
learning path, Frame questions, 
Identify source of information, 
Read and study effectively, Set 
learning agenda

Unit (Course Subset) Objectives
Unit objectives state precisely what learners should be 
able to do, know, and/or value following a subset of 
the course. Unit objectives influence the selection of 
content and learning activities. They drive assessment 
by validating that instruction actually accomplished 
what it was intended to do. Because of this, unit ob-
jectives  are stated in terms of observable and measur-
able behaviors of learners.
Example
Using satellite imagery, the student will be able to 
identify and explain phenomena involved in the trans-
fer of atmospheric water to surface stores by complet-
ing the worksheet questions.

Strong Unit Objectives
• contain a verb that aligns with the appropriate 

cognitive domain
• contain an object that summarizes the desired 

knowledge or skill
• are actionable, measurable, or observable

Using Bloom’s Taxonomy to Write 
Unit Objectives
Bloom’s Taxonomy* is a classification of the differ-
ent categories of objectives instructors can use to 
define activities that meet different knowledge levels 
and thinking skills for students. While instructors 
are encouraged to create higher-level activities, it is 
important to note that these activities are dependent 
on students having already attained the prerequisite 
knowledge and skills at lower levels. A goal of Bloom’s 
Taxonomy is to motivate educators to focus on all lev-
els in their course work by building a learning path for *There are different terms, such as goals, objectives and outcomes, used in de-

scribing course design and student performance. All these terms are valuable and 
nuanced, but there is inconsistency in the ways they are defined and used. The use 
of “objectives” here is for simplicity and to encourage practical application.

*This is a simplified description of Bloom’s taxonomy of the cognitive domain, in 
its form modified from the original (Krathwohl and Anderson, 2001). 
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the student that takes the student from level to level. 
When writing good learning objectives, it is important 
to first determine the desired level(s) of Bloom’s Tax-
onomy for the unit. Once this is determined, select an 
appropriate verb for  that level. 

Cognitive Levels and associated ac-
tions
Remember – Retrieving, recognizing, and recalling 
relevant knowledge from long-term memory.
Understand/Explain – Constructing meaning from 
oral, written, and graphic messages through interpret-
ing, exemplifying, classifying, summarizing, inferring, 
comparing, and explaining.
Apply – Carrying out or using a procedure through 
executing, or implementing.
Analyze – Breaking material into constituent parts, 
determining how the parts relate to one another and 
to an overall structure or purpose through differentiat-
ing, organizing, and attributing.
Evaluate – Making judgments based on criteria and 
standards through checking and critiquing.
Create – Putting elements together to form a coherent 
or functional whole; reorganizing elements into a new 
pattern or structure through generating, planning, or 
producing.

Verbs for Unit Objectives
Remember define, describe, list, memorize, 

recall, recognize, repeat, reproduce, 
and state.

Understand/
Explain

classify, discuss, identify, interpret, 
locate, paraphrase, report, summa-
rize, and translate.

Apply choose, demonstrate, dramatize, 
employ, illustrate, interpret, oper-
ate, schedule, sketch, solve, and use.

Analyze attribute, compare, deconstruct, 
integrate, organize, outline, and 
structure.

Evaluate argue, check, critique, defend, 
experiment, judge, select, support, 
test, and value.

Create assemble, construct, design, devel-
op, formulate, invent, produce, and 
write.

Examples of Unit Objectives
Remember
• Describe the three primary modes of HIV trans-

mission.
• List the orders of magnitude and what exists at 

different levels in relationship to other objects.
• Describe the meaning of the two key concepts of 

variance and correlation and recall the calculating 
formula.

Understand/Explain
• Interpret an image using the formal analysis of 

construction of art.
• Summarize the results of a graph and draw conclu-

sions based on that data.
• Interpret the findings of a lab report on water 

quality.
Apply
• Demonstrate the use of various statistical measure-

ments to data sets.
• Review soil composition and choose the appropri-

ate amendments to the soil.
Analyze
• Compare the composition of paints from different 

eras and deconstruct the elements that are shared.
• Structure an approach to collect feedback from 

clinical patients.
Evaluate
• Take a position on animal testing and defend that 

position.
• Critique the argument that the use of fracking 

techniques is safe to humans and the environment.
Create
• Review a patient case and develop a plan for pa-

tient care.
• Design a research model to study the effects of 

Post-Traumatic Stress Disorder.
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